General Instructions for Building All Speaking Skills

When working on Speaking Skills, copy activities from each of the levels and benchmarks. Many of the activities and resources are appropriate for multiple levels, you’ll just want to adjust the content used.

The textbook used in new tutor training (Teaching Adults: An ESL Resource Book) contains more strategies; use it often!

When you plan well for conversation activities, it shows. Learners will appreciate it. There are few things worse for ESL learners than expecting them to start talking without some prep/background.

Do:
· Include learners as much as possible when planning future conversation activities. There’s no rule that says that conversation topics have to come from ESL books/websites. If planning ahead on a certain language point or topic, have learners list some possible topics for discussion. 

· Model Skills – Individuals learn from watching other people and then practicing skills.  Role play is a fun and extremely effective way to teach skills because it lets learners learn from examples.  During role play, model an appropriate greeting or conversation.  Let learners see how questions are asked and answered and how people remain on topic.  Keep the ‘skits’ short and simple at first to establish the basic skills and then expand on them later.

· Practice Small Steps - Just like any other skill, social skills need to be broken into smaller steps and practiced repeatedly.  Role play greetings by teaching the learner to say, “Hello” and then expand to, “Hello, how are you?”  

· Develop Multiple Phrases, Settings, and People – Conversational skills should be developed with a variety of people, phrases, and novel settings.  To promote generalization of skills, introduce different questions and wording when role playing such as: “Good morning,” “Hello,” and “Hi there!”  By doing this, learners learn there are various greetings and responses.  Since conversations occur throughout the day with different people, encourage learners to find others in their communities to help them practice.  

· Remember Body Language – When practicing conversational skills, be sure to include key skills such as personal space (approximately an arm’s length is considered appropriate in the United States), body language, and facial cues.  These unspoken aspects of conversation are often extremely difficult for learners to grasp and should be included in role play and instruction.

· Reduce Repetition – Learners frequently learn saying hello or asking someone their name is part of a conversation, so they may repeatedly incorporate these phrases in the same conversation.  One way to practice saying something only once is to hold up a finger as a visual cue during role play.  For example, if there is a question or phrase that should only be used once, hold up a finger during conversational practice time. After the learner asks the question, put your finger down.  This is a cue that the learner already has asked the question.  After learners have used this cue successfully a number of times, practice without the visual cue and then praise them for remembering to ask the question only once.  Another strategy is to have the learner keep a hand (preferably the left hand if you are teaching them to shake hands) in their pocket with one finger pointed. After they ask their favorite question, have them stop pointing or remove their hand from their pocket.  This allows learners to remind themselves they used this phrase or question and other people are not able to see this personal cue.  

· Praise and Review - Praise learners for using a phrase once, expanding their vocabulary or complexity, or ending a conversation appropriately.  To reinforce the skill, be sure to review what they did correctly.  For example, “I like the way you asked Mr. James if he was having a nice day only once.”  If a novel situation occurs naturally, role play it later and use it as a learning experience.

· Give them easy topics that they know a lot about... Them! –We all love to do it, recalling an amusing story about our lives in our home country, telling a tall tale about teaching a government minister. The most familiar topic anyone can talk about is oneself. We do it, they can too.

· Provide the cues, give them the ideas—use graphic organizers, outlines, word maps, etc. to give them the necessary cues to start speaking.  If the cues fail, give the students a virtual template to work off. Write the language and the structures for the learners to fill in with the appropriate words.

· Listen to the real deal—A good dialogue that clearly outlines the language can be used as a starting point, while providing learners with a chance to “mimic” the accent and the style. 

Don’t:
· Do not to introduce a conversation activity that requires language areas that most of the learners have not learned (i.e. do not ask them to talk about their past if you have not introduced Past Simple tense). 

· Do not interrupt learners mid conversation. Even though you may hear mistakes, let them speak freely. Just make note of mistakes to discuss later. 

· It may seem obvious, but avoid sensitive subjects about learners’ culture, religion, race, etc. Although some learners may seem open, you cannot guarantee that you won't possibly offend them or make them feel uncomfortable.

Speaking 3.2.1

Express ideas using complex language ideas.

A Picture’s Worth
· Give learners an unusual photograph

· Ask them to create a story to go along with the picture

· Emphasize complex sentences with plenty of detail in every sentence

· When tutors model this activity, use adverbs, prepositional phrases, etc.

· During questioning, prompt learners to add detail to their descriptions.

One Minute Talk
· Prepare a list of learner-related topics and write each topic on a separate index card

· Ask learners to draw a card and speak about that topic for one minute

· Make sure learners use adverbs, prepositional phrases, etc.

· During questioning, prompt learners to add detail to their descriptions

· Examples: What you did last week; what you did last summer; what hobbies you had this year; what hobbies you’d like to do; the last time you cooked, etc.

Retelling Personal Stories

· Demonstrate by telling learners an interesting story from your own life. 

· Instruct learners to think of an interesting story from their life during the break. 

· Write some ideas to help them: 

· a funny thing that happened when you were young 

· a lucky escape 

· an embarrassing moment 

· your best day ever 

· a romantic evening 

· an adventure while traveling 

· Have learners tell you their stories, then you retell their stories (correcting grammar by modeling if necessary).

· If there’s time, ask learners to retell your original story.

Habitual Action 
This offers practice with adverbs of frequency 

· Create a list of various activities

· Offer each to learners and ask them to create sentences with always, usually, often, sometimes, seldom, rarely, or never to describe their usual habits after 5:00 p.m. every day (or any time you choose). 

· Example:
· Eat dinner.

· Learner: I always eat dinner after five o'clock.

· Watch TV.

· Learner: I usually watch TV after five o'clock.

Online Resources:

 http://www.englishstudydirect.com/OSAC/mediavideo.htm
http://www.eslgold.com/speaking/speaking_situations.html
http://www.goenglish.me/
http://www.eslbasics.com/
Printed Resources:

Success: Communicating in English

Beyond the Classroom: Gateway to English

Choices: It’s Your Right 
A Conversation Book: English in Everyday Life

Speaking 3.2.2

Adjust the use of language to communicate effectively with a variety of audiences, and for different purposes.

Authentic Examples
· Use short television excerpts to demonstrate realistic (depending on the clip) dialogue and correct intonation. 

· Choose a clip from a television program learners enjoy (available online at Hulu or network websites)

· Play about 5 minutes of it, asking learners to note the language used for greetings, for introducing a topic and closing it, for farewells. 

· Ask about why the characters made those particular language choices: Why “What’s up, Dog?” rather than “How are you?” 

· Play the clip again as necessary.

· “Homework” Assignments

· Give learners a brief homework assignment for extended practice. 

· Have them go to Starbucks or a similar public place and just observe the language use going on. 

· Note the way people greet each other, take leave of each other, and so forth. 

· Write the examples down if they are hard to remember (learners will want to be discreet about that, as people can become nervous if they think they are being recorded or documented.) 

· Bring the examples back for discussion.

Improvisation

· After learners have learned some social language, it’s time to practice variations using improvisation, where are given a general sense of their character and the situation and must from there develop the dialogue and plot impromptu. 

· Create various situations and have learners role play different characters (You’re the boss and  learner is the worker; worker needs to go into boss’ office to ask her a question about your work. What is a polite way to do that?” 

· Explain that this is how language use happens in real life—specific situations that require appropriate language. 

Making complaints

· Create several scenarios that might warrant a complaint

· e.g., double charge on credit card, incessant phone solicitations, product breaking shortly after purchase, etc.

· Have learners choose the situation they’re most likely to encounter in their own lives

· Discuss appropriate language and demonstrate some key phrases

· Role play where tutor is the complaint recipient

Negotiations

· Create several scenarios that might require negotiations

· e.g., asking for a discount for a floor model appliance, reducing an overdraft charge, etc.

· Have learners choose the situation they’re most likely to encounter in their own lives

· Discuss how to negotiate, as well as reviewing essential vocabulary

· Share appropriate language and demonstrate some key phrases

· Role play where tutor is the decision-maker and learners must negotiate

Conversation Redo
· Ask learners to identify a conversation that was unsuccessful; perhaps it happened when they were first learning to speak English, perhaps very recently

· Have learners discuss what went wrong in the conversation and identify mistakes

· Ask learners to set the scenario, then role play the conversation with them, letting them avoid mistakes the second time around.

Switch the Messenger

· Create a very basic role play illustrating a general scenario (sitting on a park bench, waiting for a bus, chatting about the weather, etc.)

· On separate index cards, write several different characters (e.g., sullen teenager, mayor of the city, hard-of-hearing beloved aunt, 5-year-old, etc.)

· Learners draw a card and spend a few moments discussing how best to communicate with the person listed

· Role play the scenario, with tutor acting out the card and learners adjusting their communication styles to best suit the situation.

Online Resources:

http://esl.about.com/od/businessenglishdialogues/a/b_bizj.htm
http://esl.about.com/od/businessspeakingskills/a/customer_ser.htm
http://www.dailyesl.com/
http://www.spokenskills.com/student-activities.cfm?section=studentpractice&practicepageID=1501
Printed Resources:

Street Talk 1: How to Speak and Understand American Slang

Intensive English for Communication

The Idiom Adventure; The Idiom Advantage

Success: Communicating in English

Speaking 3.2.3

Make presentations or reports using Standard American English.

Do You Believe?

· Create a list of topics that aren’t necessarily controversial, but will generate strong feelings (ghosts, Loch Ness Monster, UFOs, psychic powers, etc.)

· Give the list to learners and ask them to give a number from 1 to 10 to each topic. 
ONE is for a strong belief and TEN for strong disbelief. 

· For instance, if the topic is GHOSTS and they feel like they "kind of believe in the existence of ghosts", they may put a 3 or 4. 
After they are done putting numbers, ask them to share their opinions.

Expressing Preferences

· Before the lesson, create cards that have a variety of topics; on each card, put different preferences (examples: living in the suburbs/living in the city; romantic films/action films; studying at home/studying at college; formal parties/informal get-togethers; being self-employed/being an employee)

· Learners draw a card and choose their preference, speaking about it for a few minutes using appropriate grammar and vocabulary

· Encourage learners to discuss the subjects in detail, giving reasons for their views.

The First Time You...
· Prepare a list of topics and write each topic on a separate index card

· Ask learners to draw a card and speak about that topic for not less than 30 seconds

· Make sure learners use adverbs, prepositional phrases, etc.

· During questioning, prompt learners to add detail to their descriptions

· Examples: Your first pet, day of school, computer game, lie, dance, flight in a plane, friend, memory, etc.

Opinion-Proof

· Choose an article from a newspaper, magazine, or online source that is a topic of interest to learners and uses appropriate vocabulary.

· Depending on levels, have learners read the article or read it to them

· Ask learners to create a chart, placing an opinion they have on their own in the left-hand column and facts to back-up the opinion statement in the right-hand column. 

· The facts can be gathered from a text or newspaper or other reliable source.

· Have them speak about their opinions and explain the facts that support them.

Online Resources:

http://www.esldiscussions.com/
http://www.eslgold.com/speaking/speaking_situations.html
http://www.neable.org/wp-content/uploads/files/OnSpeakingandCulturalTermsComplete.pdf
http://www.better-english.com/exerciselist.html
http://www.learnenglishfeelgood.com/listening/index.html
http://esl.about.com/od/speakingenglish/a/a_stressinto.htm
Printed Resources:

Clear Speech

Improving Spoken English

Clear Grammar: Activities for Spoken and Written Communication

Grammar Dimensions

Speaking 3.2.4

Use varying modulation, volume, and pace of speech to indicate emotions, create excitement, and emphasize meaning, when presenting spoken informational and narrative text.

What Was That Question Again?
· Choose a magazine article that features an interview or information on a celebrity. 

· Ask learners to think of what questions the interviewer asked to get this information. 

· Have learners supply any other questions they may want to ask.

· Role play the interview, with learner choosing which role they’d like to play.

Accuracy

· Give learners a scripted monologue or dialogue with the grammar, vocabulary, or idioms in context. They should first read through the whole script silently, and check any unknown words or phrases in a dictionary.

· Read the monologue at least twice. Learners should concentrate on stress, tone, and rhythm.

· Have learners practice the script, offering feedback where needed.

· Ask learners to add body language, intonation, word stress, etc. Have learners practice several times, altering the situation slightly every few minutes. For example, with a dialogue, first practice the conversation as friends talking in a noisy restaurant. Next practice the conversation in conspiratorial whispers at the office. Try sitting back to back, and speak as though on a phone. The dynamic of the conversation not only changes each time, but learners link the various speaking styles with appropriate situations.

· Monologues work equally well, as they often feel much like mini-presentations. As such, learners can adapt the accompanying tone for persuasion or information, speak (and gesture) angrily, passionately, and so on.

Fluency

· With learners’ input, write five key vocabulary words to use in a discussion, debate, or role play.

· Discuss or debate some pre-determined questions. 

· Whenever learners use a key word, mark it with a check. 

· Learners should be encouraged to use each word more than once. 

· With a role play, learners similarly listen for one another's key words.

· After several minutes, tally the points. This is the base for which learners will shoot in subsequent conversations. 

· Switch roles and have the same conversation or role play again; learners will use more vocabulary than before, and will also speak with improved fluency.

Online Resources:

http://www.headsupenglish.com/index.php/beginner-english-students/beginner-skill-builders/beginner-speaking
http://www.headsupenglish.com/index.php/lower-intermediate-students/lower-intermediate-skill-builders/lower-intermediate-speaking
Printed Resources:

Exploring English 1

The Idiom Adventure; The Idiom Advantage

Success: Communicating in English

Speaking 3.2.5

Engage in acceptable interactive discourse in a variety of situations.

Topic of Interest
· Ask learners to browse several magazines and choose one article or topic that interests them. 

· Discuss any unknown vocabulary beforehand, then (depending on learner level) read the article aloud or have learners read it

· End the lesson with a debate or discussion on the topic, try to present specific thought-provoking questions, rather than a simple, “Discuss!”
Workplace Scenarios

· Use scenarios listed in Preparing Workers for the 21st Century (free copies at CLRC or download from maepd.org)

· Before reading each scenario, discuss any unknown vocabulary

· Use the scenarios to launch a discussion or role play exercise

· They are a good follow up to practice with interviews and vocabulary related to job skills and qualifications

Agree? Disagree? Why?

· Chose a text that is of interest to learners and level/vocabulary appropriate; literary text works best, but certain nonfiction selections (e.g., current events, issues likely to cause emotional reaction) will also be good choices. 

· Prepare several statements that are related to the text and likely to yield differences of opinion. (For example, from the first chapter of Charlotte’s Web, Animals should be treated like people. Or Mr. Arable should have killed the runt.) 

· Encourage learners to talk about the statements, trying to decide if they agree or disagree with each and making notes about their reasons. 

· Depending on the nature of the text, learners can also consider the statements from the perspective of characters.

Book Conversations

Book conversations are interactive discussion between tutors and learners over the content of something that was read. They should not be viewed as opportunities to “check” comprehension or quiz the reader. Rather, they should be authentic, interactive (not one-way), and nonjudgmental discussions of reading. They should help readers make connections between the text (story) and their own lives or background. In this way learners will more fully integrate the information from the text into their own cognitive (knowledge) structures. Although one participant may lead the discussion, all participants should feel free to enter the conversation and/or to lead it in various directions.

· Choose a text that is of interest to learners and level/vocabulary appropriate

· Depending on learner level, read the text individually, together, or listen to an audio tape of the book

· Discuss the text with the following questions: 

· Did you like the story?

· Did the character remind you of anyone in your own life?

· What advice would you give the character?

· What do you think will happen next in the story?

· Who is your favorite character?

· Where else could this story take place?

· If you were a character what would you do?

· Why do you think the author wrote this story?

· Could you write a story like this? How would it start?

· How does this story compare with another story we read? How are they the same? How are they different?

· Did you notice any interesting words in the story?

· Did you notice any interesting sentences in the story?

Think-Pair-Share

This activity provides opportunities for learners to talk about a story or text as they read it. 

· Materials: Fiction, nonfiction, or expository text of interest to learners and level/vocabulary appropriate

· Depending on learner level, read the text individually, together, or listen to an audio tape of the book

· Identify stopping points for discussion and share these with learners

· Learners read to the first stopping point and then think about the reading. They might consider such issues as what they found interesting or puzzling, making brief notes about their thoughts as they are reading the passage

· Discuss the reading; learners should use their notes to remind them of the points they wish to make. 

· When the first Think-Pair-Share cycle is complete, read [listen to] the next portion of the story and begin the cycle again.

Online Resources:

 http://www.eslgold.com/current_topics.html
http://www.englishdaily626.com/english_exercises.html
http://www.englishclub.com/speaking/
Printed Resources:

Interaction Activities in ESL

Something to Talk About

Painless Speaking

Speaking 3.2.6

Discuss narratives using facial expressions, hand gestures, body language, intonation, and rhythm.

A Piece of the Past
· Ask learners to remember a time when they had a specific emotion: angry, sad, scared, happy, proud, etc.

· Have learners speak about this topic for a few minutes, using gestures, expressions, tone, etc. to convey their feelings.

· If learners are uncomfortable recounting an experience from their past, have them choose a scary, sad, etc. movie to describe in detail.

Discussion Webs

These help learners engage text in thoughtful discussion and consider different sides of an issue in discussion before drawing conclusions. 

· Materials: Informational and narrative texts that are level appropriate and of interest to learners. 

· Beforehand, create a list of questions about the text; these can be judgment calls, moral questions—anything that can have different perspectives and will generate discussion.

· Prepare learners for reading by activating prior knowledge, raising questions, and making predictions about the text. 

· Depending on level, have learners read the selection or read it aloud to them.

· Introduce the Discussion Web by asking learners to generate pro and con responses to the question. For example, the following question may be used to generate discussion for Where the Red Fern Grows: “Should Billy have cut down the big old sycamore tree in order to get to the coon?” 

· Write responses in two columns (“yes” and “no”)

· Learners may use key words and phrases to express their ideas; they should try to list an equal number of pro and con reasons on the web. 

· Explain that it is fine to disagree, but they should try to keep an open mind as they listen during the discussion. 

· Follow-up would be to have learners choose their position and speak in defense of it for a few minutes, using their supporting evidence.

Write and Share

This activity incorporates writing and discussion and enhances comprehension by considering others’ ideas as well as developing one’s own.

· Materials: Informational and narrative texts that are level appropriate and of interest to learners. 

· Prepare learners for reading by activating prior knowledge, raising questions, and making predictions about the text. 

· Depending on level, have learners read the selection or read it aloud to them.

· Learners write or dictate, quickly brainstorming words and phrases that represent their responses to the text. Complete sentences are not necessary; instead, learners should make quick notes for their own use only.

· Discuss the text, with learners sharing their notes and tutor asking questions for clarification.

· When the first sharing session in concluded, learners again write (or dictate), this time developing their thoughts, using the story, their own initial notes, and the shared responses as the basis for this second writing (can be done as homework).

· Learners verbally share these responses in a short presentation.

Sharing Jokes

· Locate several different jokes. Rewrite them if the language is too difficult or idiomatic. When choosing jokes, make sure the humor is understandable to learners; puns are definitely a bad idea, and many jokes are culturally specific. 

· Give each joke a memorable title (such as "The Joke About x"). 

· Let learners choose a joke, ask them to read it (or listen), explaining that they will retell in their own words.

· Make sure they understand the joke before they retell it.

· Once they tell the joke, offer constructive feedback about vocabulary, intonation, expression, etc.

World's Greatest Discussion
· Choose a topic that suits the content of the lesson, such as "The World's Greatest Food"

· Write several different words (in this example, foods—soup, noodles, chocolate, pizza, rice), each on a different card.

· Explain the topic, warning that you will ask for feedback at the end of the discussion. 

· Learners draw a card, then discuss why that particular item is the World’s Greatest Food (example, if the card says breakfast cereal, learners may argue it’s fast, convenient, cheap, healthy, varied, can be prepared with warm milk in winter, etc.)

· This activity offers opportunities to foster discussion and introduce a new food (or other topic) at the same time. 

Online Resources:

http://www.englishvoices.org/
http://www.eslpartyland.com/quiz-center/quiz.htm#idioms
http://www.eslcafe.com/idea/index.cgi?Speaking
Printed Resources:

Speaking of Values: Conversation and Listening

On Campus: Feeling at Home with English

Mosaic Two: A Listening/Speaking Skills Book

Speaking 3.2.7

Plan and deliver presentations or reports.

Who Is Your Hero?
· Ask learners to choose a hero (someone in their lives who taught them a great deal; a favorite fictional character from tv or movies; a famous person—dead or alive)

· Using brief notes if necessary, learners should describe the person, why s/he is important, how s/he helped or taught the learners, are learners similar to this person, favorite aspects of the hero, etc.

· Presentations should be 2-3 minutes long and include a brief introduction, proper grammar, and a short conclusion.

Presentation Preparation

· Ask learners to choose a topic from the Essay Topics list

· Using the graphic organizer learners are most comfortable with (available online at bottom link below), learners should sketch their key points

· Model a brief presentation using points you’ve written on a similar graphic organizer (using a different topic)

· Give learners time to organize their points and outline the order of their presentation

· Ask learners to speak for a few minutes on the subject of their choice

· Follow up by asking how they felt about presentation, organization, preparation, what they’d like to do differently, etc.

· This activity will span several lessons and offers opportunities for practicing research skills.

Thank-You Speech

· Have learners brainstorm something they’re thankful for—family, friends, work, etc.

· Ask them to write key words and supporting evidence 

· Have them organize their points into a brief presentation

· Ask learners to speak for a few minutes about their thanks

· Follow up by asking how they felt about presentation, organization, preparation, what they’d like to do differently, etc.

Online Resources:

http://busyteacher.org/11704-10-conversational-academic-phrases-get-students.html
http://www.englishclub.com/speaking/presentations.htm
http://www.eslpartyland.com/teachers/listening/presentations2.htm
http://voices.yahoo.com/free-efl-esl-lesson-plan-give-good-presentation-2872555.html
http://www.graphic.org/goindex.html
Printed Resources:

GED Scoreboost: Essay writing and organization skills

Painless Speaking

Ready for Business

